Making the Shift — K-9
Communicating Student Learning
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Can the student solve complex problems?
Does the student work well with others?
What are the student’s strengths?

What do they need to work on?

Where are they going to next?
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Formative assessment — 55/60 = 92% 23/60 = 38%

pretest

Oral presentation 24/25 96% 16/25 64%
Research article reflection 20/20 100% 15/20 75%
Quiz #1 29/30 97% 29/30 97%
Synthesizing project 35/40 88% 40/40 100%
Group presentation 22/25 88% 25/25 100%
Summative test 53/60 88% 59/60 98%
] o B
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Formative assessment — pretest 55/60 = 92% 23/60 = 38%
Oral presentation 24/25 96% 16/25 64%
Research article reflection 20/20 100% 15/20 75%
Synthesizing project 35/40 88% 40/40 100
%
Group presentation 22/25 88% 25/25 100
%
Summative test 53/60 88% 59/60 98%
. ] 91% 93%
- 1] 91% 81%
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Prescribed Learning Outcomes: Biology 11

It is expected that students will:
PROCESSES OF SCIENCE

Al demonstrate safe and correct technique for a variety of laboratory procedures
A2 design an experiment using the scientific method
A3 interpret data from a variety of text and visual sources

Taxonomy
Bl  apply the Kingdom system of classification to study the diversity of organisms

EvoLuTtioN
C1  describe the process of evolution

EcoLocy
D1  analyse the functional inter-relationships of organisms within an ecosystem

MICROBIOLOGY

Viruses

El evaluate the evidence used to classify viruses as living or non-living

E2  evaluate the effects of viruses on human health

Kingdom Monera

E3  analyse monerans as a lifeform at the prokaryotic level of organization

E4  evaluate the effectiveness of various antibiotics, disinfectants, or antiseptics on bacterial cultures

PranT BioLocy

F1 analyse how the increasing complexity of algae, mosses, and ferns represent an evolutionary
continuum of adaptation to a land environment

F2  analyse how the increasing complexity of gymnosperms and angiosperms contribute to survival in a
land environment

AnmmaL BroLocy

Gl analyse how the increasing complexity of animal phyla represents an evolutionary continuum

G2 analyse the increasing complexity of the Phylum Porifera and the Phylum Cnidaria

G3  analyse the increasing complexity of the Phylum Platyhelminthes, the Phylum Nematoda, and the
Phylum Annelida

G4 analyse the increasing complexity of the Phylum Mollusca, the Phylum Echinodermata, and the
Phylum Arthropoda

G5 relate the complexity of the form and function of vertebrates to the evolutionary continuum
of animals




“... we must educate in new and different ways if we
are to prepare our children for a 21st century

world. We can no longer focus education around the
acquisition of knowledge - information is too easily
accessible with the touch of a screen.”

Jay McTighe — Experienced educator, consultant and author




Curriculum - present

All areas of learning are based on a “Know-Do-
Understand” model.

Three elements
and all work
together to support deeper learning.

Curricular Competency
Learning Standards

The Know and Do are Learning Standards. This reflects a
standards-based pedagogy.
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Driving
KNOW (facts)

Rules, signs, signals, vocabulary, etc

DO (skills)
Accelerate, brake, steer, park, turn, etc

UNDERSTAND (conceptual understanding)

How to share the road, decision making, road
patterns, how to adjust for weather

From Katie White




Big Ideas: The Big Ideas consist of
generalizations and principles and the key
concepts important in an area of learning.
They reflect the “Understand” component of

the Know-Do-Understand model of learning.

®agl  4rca of Learning: SCIENCE |
BRITISH

Grade 3
COLUMBIA
Ministry of Education BIG I DEAS
Living things are diverse, can be grouped, All matter is made of Thermal energy can be produced Wind, water, and ice change
and interact in their ecosystems. particles. and transferred. the shape of the land.
Learning Standards

Curricular Competencies Content

Content: The Content
learning standards —

Curricular Competencies:

Students are expected [o be able 108 X ;
The Curricular Competencies

Questioning and predicting

+ biodiversity in the

« Demonstrate curiosity and a sense of are the skills, strategies, and « the knowledge of| the Know” of the

« Observe objects and evenis in familiar {  processes that students « energy is needed | K'now-Do-Understand

» Identify questions about familiar objects : y + matter is anything model of learning —

« Make preciotns based on prior knowld  0CVE10P foEinE They + atorms are buildin : g9
Panning and conducting reflect the “Do” in the « sources of thermq  defail the essential

« Suggestways to plan and conductanif KMo w—D_o -Undef'stand mode.' : :;:::"h’c;' :'r: M topics and knowledge

= Consider ethical responsibilities whend  of _."earnmg_ While Curricular + 168l First Peoples ateach grade level.

= Safely use appropriate tools to make ol Competencrés are more « observable changes

measurements and digital technaology 2|
« Make observations about living and no
» Collect simple data
Processing and analyzing data and i
» Experience and interpret the local envir
= |dentify First Pecples perspectives and knowledge as soUrces d
Sort and classify data and information using drawings or pfuvlded tables

» Use fables, simple bar graphs, or other formats to represent data and show simple
patterns and trends

erosion and deposition by wind, waker, and ice

subject-specific, they are
connected with the Core
Competencies.

= Compare results with predictions, suggesting possible reasons for findings




Student ownership and engagement are achieved when
students can articulate:

e What they are learning (Understand, Know & Do)

e How their learning is going relative to Understand,
Know and Do

e Explain where they are going next

Students ability to answer these questions is fundamental
for good teaching and forms the foundation for
assessment.
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Does what we report accurately reflect our students’ true level of
understanding?

“How confident am | that the grades students get in my
classroom/school/district are accurate, meaningful, and
consistent, and that they support learning?” ken o’connor 2007

Do our assessment practices contribute to student confidence, or
do they raise anxiety?

“Confidence is about real optimism that develops from a sense
that success is possible, even if it’s not immediate.” 7om schimmer




hat is the

shift in CSL?




ey

Traditional Assessment

e Based on Assessment methods
(tests, quizzes, assighments)

e Uses a mix of assessments,
participation, achievement,
effort. May use penalties or extra
credits.

e Calculates a grade on all scores.

e Focus on content.

Standards-based Assessment

e Based on learning standards and
proficiency.

 Emphasizes most recent evidence
of learning and the trend.

e Content is the vehicle to assess
the competencies.




Big Ideas: The Big Ideas consist of
generalizations and principles and the key
concepts important in an area of learning.
They reflect the “Understand” component of

the Know-Do-Understand model of learning.
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COLUMBIA
Ministry of Education BIG I DEAS
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Curricular Competencies Content

Content: The Content
learning standards —

Curricular Competencies:
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The Curricular Competencies
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= Safely use appropriate tools to make ol Competencrés are more « observable changes

measurements and digital technaology 2|
« Make observations about living and no
» Collect simple data
Processing and analyzing data and i
» Experience and interpret the local envir
= |dentify First Pecples perspectives and knowledge as soUrces d
Sort and classify data and information using drawings or pfuvlded tables

» Use fables, simple bar graphs, or other formats to represent data and show simple
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erosion and deposition by wind, waker, and ice

subject-specific, they are
connected with the Core
Competencies.

= Compare results with predictions, suggesting possible reasons for findings




How the Ministry |

of Ed is shifting...




Key shifts in Reporting

. more timely and flexible communication

« descriptive four-point provincial proficiency scale for
K-9

. student selected evidence-based reflection during
the school year

et

RITISH
LUMBIA
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Key Research Findings A

Ministry of Education

. Frequent communication with parents has a
positive impact on student learning, engagement,

motivation and effort

. Focus on proficiency (rather than letter grades)
leads to improved reliability of assessment results
and increased student engagement

. Self and peer assessment IMproves student

performance, confidence, independence and helps

to foster positive/productive learning environments
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Emerging Developing Proficient Extending

P rOfI c I e n cy Proficiency The student The student The student The student
demonstrates an demonstrates demonstrates demonstrates
S c a I e Scale initial understanding a partial a complete a sophisticated

of the concepts and
competencies
relevant to the

expected learning.

understanding of

the concepts and
competencies
relevant to the

expected learning.

understanding of

the concepts and
competencies
relevant to the

expected learning.

understanding of

the concepts and
competencies
relevant to the

expected learning.




Proficient
“yes or not
yet”

From Katie White




Extending
“limitless”

From Katie White

A



Developing
“school”

From Katie White




Emerging
“precursor
skills”

From Katie White




~ Continuum of Learning Standards

@ A CONTINUUM OF LEARNING@)+ ENGLISH LANGUAGE ARTS @
EMERGING DEVELOPING PROFICIENT EXTENDING
'COMFREHEN!JII\IG
AND CONNECTING
< READING AND
VIEWING
Reading a Variety of Text | | can read...
Types: y : : :
= from ene genrefform to = from one genre/form to - a variety of genres/forms = comfortably across
another but need assistance another and can identify a competently and can ldentify genresfforms and can show
identifying & texts genre or | text’s genre. ) a variety of genres., ] how the genre/form changes
find one genre more easy o from "nmm anrlr! ar fnrrn
resad. to form
Reading Ability Across I select texts that...
Texts:

* are easy for me to read = push me to think a bit = push me to think deeper = challenge my thinking and
doaper about a thema/idea about a theme/idea, that my reading ability, but | am
and are appropriate for my challenge my reading ability, able to make sense of this
reading ability. allew me to comfortably text by using my

learn new words/ideas. eamprehension skills.
Text Detail: | can notice or
understand...
- obvious details in a text, = some detalls in a text. - important details in a text. - subtle details in a8 text.
Literary - I can see literary elements
Aszpects/Elements: in a text and... _ _

* am werking towards = recognize how literary * showhow literary elements, | «  show how literary elements,
understanding how they elements and davices help techniques, and deviees technigques, and devices |
create meaning in a text ‘create meaning in a text. croate mmm. in @ text craate md enhance mmi )
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By Denise Ferreira
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Student Sample

. ' SCHOOI. DiSTRlCT M




Student Sample

Mechanics (grammar and punctuation) ‘
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Video...

e https://www.youtube.com/watch?v=M1CHPn
ZfFmU




How is CSL
shifting in




The district offered opportunities
for school teams to work together
at the school level to explore a
variety of methods for
documenting knowledge, skills and
attitudes (and helping our students
to document their learning) Sharon

Jeroski facilitated the school
conversations and discussed the
myriad of opportunities and
possibilities around Communicating
Student Learning.




Tom Schimmer is an education author,
speaker, and consultant from BC.

This year, Burnaby is running a learning
series with Tom focusing on Standards-
Based Learning and how to make
summative assessment meaningful.

We are moving from “teach, teach,
teach, teach, then monumental
assessment” to continual assessment
which gather’s precise information to
guide our practice and allow us to
individualize our instruction.
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CORE COMPETENCIES
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Creative Thinking
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When assessing in classes,
Burnaby teachers are:

e Shifting from primarily focussing on
summative assessment to focussing
on formative assessment

e Working collaboratively with
students as evidence gatherers and
communicators of student learning

e Using more flexible methods/ways
to communicate student learning




Options in Burnaby
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Windsor Elementary School
Kindergarten - Division 11
Ms. Thiessen

Communicating Student Learning

Portfolio Review/Conference
Date: December 2018

er [ ] e [x]

Emerging

Developing  Applying Extending

STUDENT PHOTO Speaking/Listening

Reading/Viewing

Writing/Reprasanting
Math

Scisncs

Social Studies

Student Name

Art, Drama, Dance

Studsnt Number: 1234687

Celebrations of Learning

Teacher's Reflection:

Child’s Reflection:

Parent’s Reflection:
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FreshGrade

| AM A CREATIVE AND CRITICAL THINKER
o v,

| am a crective and crifical thinker becouse | think of other ways of doing things than normal wary, | have lots of
great ideas. For example, when | was creafing a role drama with newspapers, | designed a fort with
newspapers using a round table. | also collaborated with my group o come up with a role drama about crazy
people that live in o castle, During this project, | used my communication and social responsibility skills to work
with my group without conflict. Also, when | am doing math, | make up my own ways of solving problems rather
than using strategies used by most people. | ike figuring out different ways of solving a problem.

Portfolio  Communication  Gradebook

.esson Planning
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MORE INFORMATION...
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MORE

ACCURACY...
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A MORE UPLIFTING

CLASSROOM CULTURE...
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